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A Probe into the Teaching Mode of Translation: From the

Perspective of Social Constructivism
Lv Shisheng

Abstract: The teaching mode of translation has been under heated discussion recently-

However, its theoretical assumption has not been touched upon so far- The article there-

fore attempts to examine its theoretical foundation from the perspective of social construc-

tivism in order to propose a viable theory for innovation of the mode- The traditional mode

of translation is based upon the objectivism assumption that knowledge exists independent

of a cognitive agent: thus translation knowledge or competence can be transferred from a

teacher to a student- Constructivism to the contrary maintains that knowledge is a dynamic

process in which a learner takes an active part under social setting- Furthermore, transla-

tion knowledge is characterized by “ill structured domain”, which can be “coached”

rather than be “taught” . As a result, the traditional teacher-centered mode needs to be

innovated-

Key words: translation; teaching mode; social constructivism; objectivism

123



